Using Common Core
Standards to Support CTE
Goals

Integrating Technical, Academic
and Employabillity Standards into
Meaningful Performance Tasks
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Participants will be able to:

dUnderstand and use the process to
unpack a Common Core State
Standards (CCSS) in literacy

dintegrate Technical Standards with CCSS
and Employabillity Skills into a
Performance Task

dDevelop criteria that will inform a rubric to
assess the Performance Task

dNavigate the CTE Literacy Resource
Guide
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Integrate CTE Skills and

Knowledge

Technical Skills-
CCTC and
Standards

Academic
Skills- CCSS

Employability
Skills




Curriculum Planning
(Understanding by Design Model)
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Sort, Group, Label the Standards

Cards

 You have just recelved 3 sets of
standards cards.
1. Examine each set of cards at your table.

2. Determine a title or label for each set
based on the content on each one.

3. Share your labels of each set with
someone at your table. Were they the
same? Different?
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Connect to your Expertise

e Using the WHITE CARDS please identify
which technical standard(s) you will
be teaching in the next two weeks.

e Discuss with your Cluster
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Brainstorm

 What literacy skills would a person
need to have in order to show mastery
of the technical standards you chose?

- Reading
- Writing

- Listening
- Speaking




Brainstorm

 Are there any literacy skills you listed
on your sheet that align to the

Common Core State Standards In
Literacy?

e Use your BLUE CARDS
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Curriculum Planning

(Understanding by Design Model)
Standards — Unpacking

Learning Objective

Performance
Task(assessment)
Long-Term

Planning

Weekly and Daily
Lessons




LITERACY IM F WL 5T , , AND TECHMI

Reading Standards for Literacy in History/Social Studies 6-12

The standards below beqin at grade 6; standards for K-5 reading in history/social studies, science, and technical subjects are integrated into the K-5 Reading
standards. The CCR anchor standards and nigh school stancards in tearacy work in tandsam to define oo ege and caraar readinass axpectations—the farmar
providing broad standards, the latter providing additional specificity

Key Ideas and Details

Cite specific featual pvidence to support analysis
of prifnary and Secondany Gources

Cite specific textual evidence 1o support analysis
of prirmary and sacondary sources, attandirdg

to such features as the date and origin of the
inforrmaticn

Cite specrhc toxtual eviclence to sfiEpart analkysis
of primary and secondary Souncas, Sonnecting
inmghts gained from specific details to an
undarstanding of the text at a whala.

i Dt‘:[l’:"""l'l ne the central ideas or information of a 2 Datermine the central ideas or infoomation of a 2 Determire tha caniral KSaas or il'lrﬂlrl'l'lﬂ'l o ol a
primary Or SECOndary SOuncs; provicse an accurste primaAry of secondary sources provide an acourate primary or secondary saurce; provide an accurate
surnrary of the source distnct fram pricr aimmary of haw ey evants o ideas devalop ovar siemmary that makes clear the relationships amang
kniowledge or cpmions. the course of the toxt. the koy details and ideas.

X |dentify key steps in a text’s description of a % Analyze in detsil a series of events described in 5. Evaluate vanous explanatiors for actions or events
process related o historg’social studies (g, how a et debermine whethar sarliar esants caypsad and detarmirs which explaration best acconds
a bl beoomes lav, how interest rates are raised later anes or simply preceded them with textual pvidence, acknowledging where the
of lowesad) et leavas matters unsartain

Craft and Structure

4, Detenmine the meaning of words and phrases 4. Determine the meaning of words and phrases 4.  Determine the meaning of words and phrases as
as thay are usad in o text, inciudineg vooabiulary as thay am umod in a texd, ncluding vaoabulary they are used in 3 text, inchuding analyzing hosw an
specific 1o domains related to historysocia describing political, sacal, or ecoramic aspects of muthor uses and refines the meaning of & key term
shudies histary/social studias aviar the course of a text Ja.g, how Madison defines

faction in Fedoralist Mo, 100
& Describe how a text prosents information (eg., 5 Analyze how a text uses structure to emphasize 5.  Analyze in detail how a complex primary souroe
saqiesantally, comparatively, causally) kiy points oF advance an exglanatien or analysis i5 strectured, including hoey ey santenses,
paragraphs, and larger portions of the toxt
contribute 1o tha whals
) [ Identily aspects of a text that reveal an authar's B Compare the poant of view of bwo oF more [ Ewvaluate authors’ differing points of wiew on the
ad point of wiew or purpose (e.g.. lcaded language, authors for how they treat the same ar similar same hiestorical event or issue by assessing the
f-_: inglysion oF avosdancs of particular facts) topics, inclefing which details they include and authors’ claims, reasoning and avidance
’_._* emphasize in thair respective sccounts
i Integration of Knowledge and Ideas
i ¥ Integrate visual snformation {esg., in charts, I Integrate quantiative or technical analysis {e.q. 7. ntegrate and evabuate multiple sources of
= graphs, photograghs, videos, oF maps) with othar charts, resaarch dalad with qualitative analysis in infermation presanted in dwverss farmats and media
= informatian in print and digital texts. print ar digital tewxt. {eg., visually, ouantitatively, as well as inowords) in
. arder to address a guestion or solsa a problem
f;. B Distinguish among Tack, apinion, and feasoned B Assess The axtent 1o which the reasoning and a Ewvaluate an authors pramises, clasms, and evidensa
5] judgrment in a text pvidence ina text support the author's clasmes. by conrobarating or challenging therm with other
:.{ information
% o Analyze the relaticonship betwaen & prmary and ] Compare ard confrast treatmants of the same g ntagrate infarmation from diverss sources,
spCOncary sounce an the same togic topic in several primary and secondary sounos. bath primary and secondary, into a coherent
= undarstanding of an idea oF avent, ing
= discregancios amarsgy Sources.
Iy
ey Range of Reading and Level of Text Complexity
—_ W1, By the end of grade 8, read and comprehand 10, By the end of grade 10, read and comprahend 13, By the end of gradae 12, read and oomprahend
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historyfsocial studies texts in the grades B-8 toct
complexity band indepandantly and profeiantly.

historySocial studies texts in the grades 9-30 teat
omplexity band indegendantly and prodiciently,

history/social studies texts in the grades 11-CCR boxt
complexity bard indegendently and profacsantly,
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Unpacking Protocol

« Read through grade specific standard
 Use the previous grade standard to

identify “new learning's”
«Circle verband come to consensus on
meaning

— Ask: what do students need to do to meet
the standard?

e Underline noun/noun phrases

— Ask: what do students need to know to meet
the standard

« Record on template




Reading Standards for Literacy in History/Social

Studies, Science, and Technical Subjects

Topic: Key Ideas and Details
Anchor Standard: Determine central ideas or themes of a text and analyze their
development; summarize the key supporting details and ideas.

-_ 11-12.3

Follow precisely a Follow precisely a Follow precisely a
multistep procedure when complex multistep complex multistep
carrying out experiments, procedure when carrying procedure when carrying
taking measurements, or out experiments, taking  out experiments, taking

performing technical tasks. measurements, or measurements, or
performing technical performing technical
tasks, attending to tasks; analyze the specific
special cases or results based on
exceptions defined explanations

in the text. in the text.
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Unpacking Standards Template

What does the student What does the student How should the
need to know? need to be able to do? student demonstrate
(Content) (Process) proficiency of the

content and/or
skill(s)?
(Performance)

New Learning: New Learning:

Key Prior Learning: Key Prior Learning:



Unpacking Standards Template

What does the | What does the

student need
to know?
(Content)

New Learning:

Key Prior
Learning:

student need to
be able to do?
(Process)

New Learning:

Key Prior
Learning:

How does the
CCSS you
unpacked
reinforce both

the technical
and
employability
skills you teach?

1. Look at the
EA cards and the
tech cards and
utilize the
terminology

How should the
student
demonstrate
proficiency of
the content
and/or skill(s)?
(Performance)

What criteria
would show a
students’
proficiency?




Curriculum Planning
(Understanding by Design Model)

Learning Objective

Performance
Task(assessment)
~ Long-Term
- Planning
Weekly and

Daily
Lessons
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Mission Possiblel!!!

Your Mission: Create an integrated
Performance Task that includes your
Q2 technical standards, Employability
Skills and the unpacked CCSS literacy
standard.




“Measure what we value:
value and act on what we
measure.”
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What is a Rubric?

e Descriptive scoring schemes developed by
teachers (perhaps with the assistance of
students) to guide the analysis of the products
or processes of student’s efforts

e Set of criteria that make it easier to assess the
quality of a learning product

* Means of communicating expectations for an
assignment, providing focused feedback on
works in progress, and grading final product.

— —— —
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What do Rubrics Assess?

e Assessment level:
e Student learning

e A stated learning objective:
* Content — the knowledge specific to a given discipline

e Performance — skills and internal processes required for
achievement in a given discipline




What are the Benefits of Using Rubrics?
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Criterion 1

Criterion 2

Criterion 3

[
Components of a Rubric

SCALE
Exemplary Good Satisfactory Needs
Improvement
Distinguished Proficient Apprentice Novice
4 2
Met and Met Met Most of Met Some or
Exceeded Expectation/ Expectation/ little of the
Expectation/ Standard Standard Expectation
Standard
DESCRIPTORS



Good vs. Poor Rubric Examp

Topic/Understanding

Organization

Details

Mechanics

Vocabulary

s Verycreative
¢ Compelling
¢ Superiorunderstanding

Extremely well
developedintroduction
and closing

Superior transitions
Logical and flowing

Rich, varied, precise
details
Highly effective

Mo errors
Correctzpelling
Correctconventions
Varied punctuation

Rich, varied, precize use
of words
Sophizticated

¢ Somewhat creative
o Excellentunderstanding

Well-developed
introduction and closing
Good transitions

Logical and focuszed

Well-developed details

Lessthan Serrors
Correctspelling
Correct punctuation
Varied sentences

Varied and precise use
of words
Interesting

¢ Moszpark
s Good understanding

Obviousintroduction
and closing

Average transitions
Limited focus
Irregular flow

Detailz evident

Lessthan 10errors
Carrect punctuation
Varied sentences

Adequate word usage
Average

¢ Motinteresting

o Loweffort

s Brief

s Limited understanding

Attermnpt at an
introduction and closing
Tranzitions awkward
Confuszed focus
Scatteredideas

Limited details

Lessthan 20 errors
Punctuation
incansistent

Limited variety of words
used
Below average

¢ Noeffort

¢ Too brief

e Mot focuszed

s Mo understanding

Mo introduction and
closing

Poor transitions

No focus

Disjointed

Few or no details
Mo bibliography

Morethan 20errors
Mo attempt to edit

Clearly below grade
level
Limited word uzage

eS

CHICAGO

PUBLIC
SCHOOLS
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Creating a Rubric

1. Determine Criteria
2. Determine Scale SCALE
3. erte DescrlptOr Exemplary Good Satisfactory Im:foev(isme

Distinguish Proficient Apprentice nt
ed Novice
3 2
4 1
C Met and Met Met Most Met Some
Criterion1  Exceeded Expectation  of or little of
R Expectation / Expectation  the
| / Standard / Expectation
Standard Standard s/ Standard
T
E R DESCRIPTORS
R
| .
Criterion 3
A
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Step #1 Generating Criterion

. Describe (for yourself) what the task will
be and what good work will look like

. Think about the criteria that will be used to
measure the quality of the performance

. Choose one criterion to expand into your
scale

. Place the details on your planning placemat
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Keep in mind...Criteria

e Use language and terms with which the
students are familiar

e Criteria should be clearly related to the
assignment

 Be sure to include only the most essential
components of students’ performance for the
assignment




Step

S
2- Generating a Scale

e Make sure the scale for
evaluation is clear

e Use words that describe the task

e Use language that is meaningful
to your students

* Place your scale on the planning

WWWWW
SCHOOQCLS

nlacemat
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Generating Descriptors
 Write Descriptors in your Planning Placemat

 Should reflect standards that are high and
attainable

 Phrase descriptors so that you leave
considerable flexibility for students to choose
and develop their own content

 Avoid unclear language such
as “creative” |

 Avoid unnecessarily
negative language
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ood vs. Poor Descriptors

Words and Phrases for Prompt and Rubric Design
Developed by the SBE Design Team, Morthern Colorado BOCES

Instruction Verbs for 5 Levels of Thinking

Knowledge/ Application Analysis Synthesis Evaluation
comprehension
List Use Inspect Plan Rate
Repeat Show Inventory Create Score
Record Apphy Examine Design Value
Relate Employ Diagram Program Select
Locate Interpret Analyze hanage Assess
Review Qperate Compare Arrange Estimate
Restate Sketch Contrast Compose Appraise
Describe Schedule Relate Propose Evaluate
Discuss Iustrate Question SetUp Revise
Explain Translate Test Collect Judge
Recognize Demonstrate MMeasure Assemble Debate
Identify Dramatize Differentiate Prepare Dppose
Define Distinguish Construct Defend
Report Calculate Formulate Criticize
Mame Experiment QOrganize
Recall
Tell

Four Levels of Difference in Degrees

Degrees of understandign Degrees of Frequency Degrees of effectiveness
*  Thorough/complete *  Mearlyalways/ always * Highly effective
Substantial/extensive - Often/frequently - Effective
Minimal/general *  Sometimes/occasionally * Moderately effective
e  Partial/some * Rarely/almostnever/never *  Minimally
misunderstandign effective/ineffective

SCHOOLS




Web Resources

e Rubistar

e i-rubric

e Teachnology

e Teacher Planet

e Recipesd4Success



http://rubistar.4teachers.org/
https://www.rcampus.com/rubricsearcheditc.cfm?nocache=1344556150187
http://www.teach-nology.com/web_tools/rubrics/
http://www.rubrics4teachers.com/index.php
http://myt4l.com/index.php?v=pl&page_ac=view&type=tools&tool=rubricmaker

I
Rubric Activity- Your Turn

1. Individually or in your Cluster team,
determine one more Criterion you
wish to assess for your project and
write It in the next space.

2. You will use the same scale as you
used to measure the first criterion.

3. Determine your descriptors for the
highest scale measurement and work
backwards.




Curriculum Planning
(Understanding by Design Model)

Long-Term

Planning
Weekly and
Daily
Lessons
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Literacy Resource Guide

What it is...

An introduction to the
recommended CCSS-ELA
focus of each Quarter for
CPS

The specific Literacy
Common Core State
Standards that support
the recommended focus.
— Selected by CPS teachers
and Board curriculum
planners
A variety of activities with
Instructions and tools to
support the standards

Rubrics to use with writing

How to use it...

“Grab and Go” graphic
organizers to facilitate
writing and thinking
Instructions on how to
scaffold reading
strategies in a CTE
classroom

Provide opportunities to
align instruction with
other teachers in your
building to promote
collaboration

32
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Jigsaw the Literacy Resource

Guide

1. Each group will be assigned a Quarter
to review

2. Examine the standards, strategies and
resources provided.

3. Identify one that you think would be
easy to use/use currently and one
that iIs new to you.

4. Be prepared to share with the whole
group.




Ticket Out the Door- “3, 2, 1”7

3- List Three New or Reinforced
Learning Nuggets

2- Questions You Still Have

1- Strategy or Resource You Will Use In
the Next Three Weeks




CITE CISU Contacts

Julia Flores jfloresSO0@cps.edu

Tinesha Woodstmwoods@cps.edu

Karen Cushing kcushing@cps.edu

Akela Stanfield alstanfield@cps.edu

Sarah Rudofsky serudofsky@cps.edu



mailto:jflores@cps.edu
mailto:tmwoods@cps.edu
mailto:kcushing@cps.edu
mailto:alstanfield@cps.edu
mailto:serudofsky@cps.edu
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